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LEAP STATISTICS 2019-2021
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Recruit to Diversify the
Teacher Pipeline

® Partner with schools and
communities to identify
candidates.

® Remove entrance barriers of
Core exams and high GPA
requirements.

* Develop high standards for
program entrance that is based
in commitment to community,
content and students.

Pre pare Teachers to
Meet the Needs of
Diverse Learners.

e Every LEAP teachers is a
content, special education, and
literacy teacher.

e Universal Design for Learning as
instructional methods and
delivery.

e Utilize NM Culturally and
Linguistically Responsive
Framework as our core.

Retain Teachers in the
Profession

® Higher Education partnerships
for Master's degrees.

* Pilots for dyslexia certification
and TESOL certification
pathways.

e Layers of intensive support in
year 1.

e Partner with school mentors for
consistent development.

e Strategic supports in years 2-3.

LEAP STAKEHOLDER GOALS &
DATA COLLECTION TARGETS




Recruit
and
Diversify

Prepare
for
Diversity

Retain in a
Diverse State

"Diversifying the
teaching pipeline is
not a linear process; it
is an interdependent
cycle with each
initiative dependent
upon the success of
the others. Teacher
preparation has to
consistently be
working to improve all
three areas at the

M 1)
same time.
- Kim Lanoy-Sandoval, LEAP

LESC PANEL, OCTOBER 5TH, 202




Recruiting Barriers Exist for
Diverse Candidates

Core Entrance Exams

Differences in pass rates on Praxis | tests by race and ethnicity

Praxis | Tests

Race/Ethnicity < = =

Mathematics Reading Writing
Gap between African-American g o -
and White test takers A% 40:8% 85.3%
Gaphetueentilspants -21.0% -16.8% -16.5%
and White test takers
Gap between Asian o o o
and White test takers 7096 243% “16-3%
Gap between Native-American ” 6 .
and White test takers RS L5 i

Source: Toward Increasing Teacher Diversity: Targeting Support and Intervention for Teacher
Licensure Candidates by Linda Tyler (2012)

GPA Minimums

Black, Hispanic, and Native American students are more likely to
come from lower-income households and work longer hours while in
college, potentially lowering their GPA.

Among low-income working learners who work 15 or more hours a
week, 59 percent have a C average or lower, whereas among higher
income working learners, who work fewer than 15 hours a week, 65
percent have a B average or higher.

(Carnevale & Smith, 2018)

LEAPS
ces

Cultural
GPA Disconnect

Missing
Methods Lack of

Entrance SUPBoit

Exams
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LEAP Scores On Praxis Core Exams
Demonstrate How Entrance Barriers
Screen Out More Than Ethnicity

Prawis Core Skills Math Test (5733)
Score Distribution for 2019-2020 Cohort
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Praxis Core Skills Math Test (5733)
9% Passed, 2019-2020 Cohort (n=38)

® Passed st Atternpt = Passed 2nd Attempt ® Not Passed

Praxis Core Skills Writing Test (5723)
Score Distribution, 2019-2020Cohort (n=39)
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Praxis Core Skills Writing Test (5723}
% Passed, 2019-2020 Cohort =33

= Paszed tst Attempt = Passed Ind Atternpt = Nat Passed

Praxis Core Skills Reading Test (5713)
Score Distribution, 2019-2020 Cohort, (n=33)

B ot Passed
Passed

(118, 10| (140, 162] (182, 184] 1184, 206)

Praxis Core Skills Reading Test (5713)
% Passed, 2019-2020 Cohort n=33)

® Passad 5t Attempt = Pazssed 2nd Attermpt . ® Not Pessed

LEAP Praxis Cohort 1 testing results, May 2020, of first attempts, second attempts, and not passed.

*Note: Testing centers closed during the pandemic in Spring 2020.
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lying jal Education hat she
could work as a licensad teacher, and she ried to camplete the
OPAL program through her community college. But by the dme
she followed her principa 1o Tony Hilerman Middle School,her

OPAL requirements, and she was again working as 2 long tem

schaals.

Seven years passed since her graduzton from the uriversiy
o Kim Lan diheLEAP

teacher training program

“In 2019, an educational assistant at my school introduced me 1o
1m and 1o LEAR and that was @ game changer” Sedilo said. ‘It
oA e S el el sy of s,
nsiningic dog s o s progams
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LEAR | was amazed. Iveﬁﬂﬂhkamsdwhy\'mwwﬂwd
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For le, | used e ] obi

"f am dyslexic. I [inally
figured thal oul lhanks lo
Kim and LEAP."

it. They say Mis. Sedillo you'e just ke us! And 11l them, yes

1.am, and were going to work through this fogether” she seid

“Miss Ammijo, my principal, alsc had faith inme. She saw how
students at Emie Pyl in

saw a ot of good in me—andhank gendness, because | wauldnt

bea teacher pow othenwise. Soth she and Kim saw that | was

good st wht da.*

Today, Eve e lastof her
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st knawing tha simple rescon why mates. How L kow why
s b o iy

velyn
s g e Bl o i el
she has been warking toward for so many years,

' idy FE'

At e end of LEAPS ane-eor intersiveprogram, Sedilobroced
herself this ime,

what she coninues o pass o o her siudents every
dayinthe classroem

“We struggle together” she said of her students. “And together
‘m

she had an advamage.




THE WORK
AHEAD IS TO
CAST A
LARGER NET,
NOT LOWER
THE BAR




LEAP ENTRANCE REQUIREMENTS

Resume Core Tests Recommended, Not
Reference Letters x2 . . .
District Intent to Hire Letter Requwed Until Program Exit

ProScan Survey

Phone Interview

Written Letter of Interest
$40 Application Fee
Signed Application
Transcripts (unofficial)

(LEAP links candidates w/ supports)

2.75 < GPA

Application Process

Community/District
Recommendation




TEACHER DIVERSITY: COMPARING THE STATE WITH LEAP

New Mexico

About the state Acagemic perrormance - Learning Environment -

Teacher and student diversity

Teacher diversity

naariamsian |13 Cohort 3
o ! 2021-2022

Black/African- l 2%

American
40%
Asian/Pacific . 4%
Istander 40% 36%
. ' Cohort 1
Caucasian _ e 201 9-2020
——
Cohort 2
Multi-Racial 0% 2020'2021
Male - 2%
: W Hispanic/Latino [ Pacific Islander African-American
Female I - I White/Caucasian  [7] Native American Asian
New Mexico Schools Dashboard. Retrieved September 29, 2021, from LEAP Human Resources Presentation. LEAP Cohort 1, 2,
Newmexicoschools.com and 3 Demographics. Cesleap.org




“How do [—with my CULTURALLY and
beliefs & identities -fit LINGUISTICALLY
into the system?” RESPONSIVE

Prepare
for
Diversity

Recruit
and
Diversify

Giangs, Tosforrs; sexd Baccumas chcmf; Agent Checkiist G U I D AN C E
e HANDBOOK

New Mexico Public Education Department
Language and Culture Division

Retainin a
Diverse State

Change _
Agent CLR Guidance Handbook - 2020

Kohn, A.(2015). To change what we do, consider what we believe:
teachers' assumptions drive their practice in surprising ways.
Psychology Today




LEAP 2020-2021

Cohort 2: 109 Completers Random Sample: Change Your Perspective
22 Completers | 1 | Recognize your self-identity
e | 2 | Know your biases
-~ g | 3 | Getinspired by multicultural education, critical pedagogy, and action research
* ﬁ \ | 4 Rethink the role and design of schools
| 5] Understand the role of surface, shallow, and deep culture

=
&3

orm Leadership and Teaching Practices

Believe that all students can learn

Know your students

Know and seek strong collaboration with your students’ parents, families, and communities
Affirm cultural and linguistic diversity in ALL content areas

Help students relate academic leaming to their home culture

Master skills for teaching culturally diverse students

~ 7/ Tra

-
[Sleloo[~]o]

—_
—_

LEAP study on culturally responsive Measurement indicators from the NMPED CLR Guidance Handbook used
practices. to analyze key dispositions determined in three LEAP final assessments.

STUDY
CLR GROWTH
2

021CANDIDATES




Findings:

37% Increase

Growth In in CLR
Cultural and practices
| ] g among first
INguistic Jear LEAP
Responsiveness teachers.
Statewide




THE LEAP
FRAMEWORK
CAN GROW
STATEWIDE

ALTERNATIVE
LICENSED
TEACHERS 37%
IN CULTURAL
AND LINGUISTIC
RESPONSIVE
PRACTICES

LEAP Teacher Preparation Framework

Culturally and Linguistically Responsive (CLR) Teaching

......

[ S ————

5 Missing Marratives i i
e A What is Culture and Multicultural e CLR Applied
Self-ldentity & Bias | | yprorcacrionalitg? ant the Valie af Education ELL Sraecies Practices
Diversity
High Quality Instruction Building Relationships
[ I 1 [ | 1
Teaching and
Learning Theary u,::i‘: SPED Literacy Behavior Theary Mindset CCCR Framewark (Cannection to Home
Foundations of
| T Thearies Standards| (= History and Low Reading and |—{ Traditional Theories | |—| Empathy Skill — c
Reading
o pr
i £o & Teaching and
[ Critical Pedagogy | — Objectives M1 modifications Vaesbulary I Critical Pedagogy || Growth Mindset INodeling Skill Needs| [ Heme Partnerships
I~ Instrisction and
Developmient
Universal Design for IDEA 13 ERigibility Knowledge and Cammunity
l— Backward Desi — ] |1
En Learning Categories Culturally Responsive orative Practices Value of Students Collaboration
|—| Disciplinary Literacy
Strategies
Daily Lesson Mlanni IEP Documents and
LR Assesment | Moetings L] suilding in Chaice
Resding Fluency and
L] Cemprehension Using s
¥
SPED Services
| Collaboration

Kim Lanoy-Sandoval




NEEDED

STATEWIDE
EFFORTS

An alternative demonstration of
teacher competency for Level 1
Licensure.

Supportin bridging the gap
between CLR practices for
educators and supporting and
preparing educators within a
New Mexico CLR Framework.

More statewide efforts in
training teachers in the
principles of Universal Design
for Learning for ALL students.

Funding for research and
supports regarding New
Teacher School-Building
Mentorship to develop and
fund a New Mexico Mentorship
Framework to
support updated practices.
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